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Abstract 
This study uses Schraw & Lehman's learning interest in classification to investigate the influence of teachers’ charisma on 
students’ learning interest. A total of 900 questionnaires were distributed, and 812 valid samples were collected. The scales 
development was made by literature review and experts consensus measurement mode, in order to ensure the reliability of the 
scales, using factor analysis  to examine each given structural factors, and AMOS 20.0 was applied to analyze the reliability and 
validity . The research findings indicate the significant differences in the charisma of the teacher's personality, knowledge, 
humor, and teaching methods to the different teaching subjects; In addition, the statistical results support the teachers’ charisma 
has a positive influence on inducing the students' learning interest, but both of them are negatively impacted by the weekly 
teaching hours. 
Keywords: teachers’ charisma, teaching charisma, learning interest;  
1. Introduction 
Interest in learning is the starting point of education as it can motivate students to learn, and through interest in 
learning, student learning performance can be dramatically enhanced. If a person is interested in an activity, that 
person will feel pleasant about it, tend to participate in that activity, and stay fully attentive when engaging in that 
activity (Krapp, 2002a). If the interest in learning of a person can be boosted, the cognitive function, perseverance 
and emotion of that person can all be enhanced, and that person will devote more effort to carry out the task at hand 
and ultimately improve learning performance for that person (Hidi, 2001). 
Bloom (1985) conducted a study on the life of 150 award-winning international musicians, architects, athletes and 
artists in the US and discovered that they all had a parent or teacher who sparked their interest in a certain field and 
showed them the way to that field. Thus, it can be seen that student interest in learning is the first step toward 
maximizing their potentials. Therefore, student interest in learning is an important education issue and also one of 
the questions addressed in this study.  
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All Teachers are influential to determine the outcome of education, bear far reaching responsibilities and play a 
crucial role. Through the ages, all successful educators are charismatic teachers. For them, students enjoy to get 
close to them and listen to their ideas. Therefore, teacher charisma is definitely prominent in the learning process for 
students. If students like teachers, they would of course come to the class; if they enjoy the class, it is highly likely 
that they will dig deeper into this school subject . Can teacher charisma really spark student interest in learning? 
This is the second question this study was trying to investigate. 
Archer (1994) proposed a charisma model: Charisma = Constant + Commitment + Trust + School Subject + 
Teacher’s Age + Student’s Position + Student’s Gender + Teacher’s Gender + Student’s Gender * Teacher’s 
Gender. According to this model, teacher charisma is subject to factors such as student’s gender, teacher’s gender 
and school subject. Among them, this study paid special attention to School Subject and in terms of perception of 
junior high school students, is teacher charisma really influenced by school subject, as predicted in Archer’s model? 
Exactly what kind of teacher is more charismatic to students is really an interesting question, and this is the third 
question this study was trying to answer.  
2.  Literature Review 
2.1. Student's Interest in Learning 
Herbart was the first scholar to propose the theory about interest, and he believed that interest and teaching are 
two sides of a coin that cannot be separated. Interest will motivate individuals to gain a correct and complete 
understanding about a concept, event or object and lead to meaningful learning behaviors and better learning 
performance (Schiefele, 1991). Interest can serve as the medium for individuals to interact with external 
environments (Krapp, Hidi and Renninger, 1992) and is the assessment of individuals on external opportunities and 
society under interactions in the natural environment (Super, 1953). Interest is objective; it can be interpreted as a 
subjective attitude, concern and perception toward a situation and entails the guideline and dream an individual 
insists on and thought and perception of that individual (Good, 1973). However, interest is also a dynamic 
psychological status that changes with time and has a tendency toward a particular object, event and thought formed 
over a long period of time (Hidi & Renninger, 2006). 
Therefore, interest may generate different perceptions as influenced by factors such as the individual, event or 
objective, and it can be inferred that teachers will influence student interest in learning. The dominating theories 
about interest in learning include the POI theory introduced in the 70s (person-object theory of interest)(Schiefele, 
1974, 1981), Taxonomy of Personal and Situational Interest (Schraw & Lehman,2001) and the Four-phase Model of 
Interest Development (Hidi &Renninger, 2006) introduced in recent years. Considering the connotations of those 
three theories, this study determined that the Taxonomy of Personal and Situational Interest was more applicable to 
junior high school students, or the subject of this study, and thus, the questionnaire used in this study was developed 
accordingly. 
2.2. Teacher Charisma 
Development of education relies on teachers, and the key to education reform rests on the shoulder of teachers. 
Dawe (1984) pointed out: “Teaching actually is a performance art, art performed by people with special talents, and 
teachers who host the show should be charismatic.” Studies about teacher charisma are rather rare and this topic has 
long been ignored by scholars. The main reason was that the term “charisma” is very difficult to define and 
manipulate, and its determining variables are uneasy to identify and verify (Conger & Kanungo, 1987). Joseph 
(1998) proposed that the factors constituting Charisma include: knowledge, teaching method and virtue; Samuel 
(2008) pointed out that the single largest factor determining teacher’s teaching charisma is character; but Raelin 
(2006) held a contrasting view and argued that charismatic teachers tend to have the following traits: tolerant, 
openness and candor, patient and suspended reprimand, compassion and unconditional attention and focusing on 
student learning. Ellis (1993) conducted a study on teachers who received the outstanding teaching award at the 
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University of Kent and discovered that those teachers adopted the following five teaching styles: goal establishment, 
careful preparation, enthusiasm, humor and performance. Thus, it can be seen that a consensus about teacher 
charisma has yet to be reached among scholars from relevant fields. 
In fact, in as early as 1970, Coats and William constructed the following 12 dimensions: informative course, 
attitudes toward student, dynamic teaching style, clear explanation, interest sparking, encouragement of student 
participation,  fairness, attitude toward course, sense of humor, controllability, attitude toward student's opinion and 
adequate planning and preparation. He extracted the first factor using the factor analysis method and specified it as 
teacher charisma. In a nutshell, some specific traits are shared among charismatic teachers: responsible, fair, 
tolerant, humble, sense of humor and patient. With witty expressions, teachers can light up the mood in the 
classroom, shorten the distance between the teacher and students, inspire and guide students, broaden horizons for 
students and encourage students to learn in a delightful mood (Oin, 2008). 
The questionnaire used in this study was designed based on the traits revealed in the literature reviewed to 
investigate who the charismatic teachers are in the mind of junior high school students. Knowledgeable, humorous 
and interesting, and effective teaching methods adopted in the teaching activities are recognized by students 
surveyed as the dimensions of a teacher charisma, and thus, those four dimensions were adopted in this study to 
define teacher charisma and the questionnaire was constructed accordingly. 
3. Research Method 
3.1. Research Framework 
Based on literatures reviewed, the research framework was proposed as shown in Figure 1: 
 
 
 
Figure 1. Research Framework 
 
Hypotheses set for this study are as follows: 
H1: The level of perception that a student has toward teacher charisma varies significantly based on school subjects. 
H2: The higher the level of perception that a student has toward a teacher charisma, the more that student is 
interested in learning. 
3.2. Measure and Pretest 
Junior high school students in Taiwan were targeted as the study subject, and the stratified random sampling 
technique was adopted for this study. A total of 900 pretest questionnaires were sent out and 812 valid 
questionnaires collected. Based on the Taxonomy of Personal and Situational Interest devised by Krapp, Hidi, & 
Renninger (1992) and Schraw & Lehman (2001), a questionnaire with 25 items was developed using the a five point 
liker scale for this study. The survey was conducted in two phases, and analyzed using the exploratory factory 
analysis. In the first phase, the Situational Interest and Personal Interest factors were extracted, which were further 
analyzed with the factor analysis to extract five additional factors. No items were missed for each of the factors. For 
Situational Interest, KMO=.903(P<.05) and the cumulative explained variance was 62.84%; For Personal Interest, 
KMO=.848(p<.05), and the cumulative explained variance was 62.14%. The Cranach α for Teaching Material 
Based Interest, Hidden Interest, Task Based Interest, Fulfillment Based Interest and Knowledge Based Material is 
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0.88, 0.93, 0.87, 0.74 and 0.88, respectively. With 35 items, the Teacher Charisma Questionnaire was developed 
using the five point Liker scale and after discussions with three scholars in the field of education and nine current 
junior high school teachers. This questionnaire was analyzed using the factor analysis twice to extract four 
dimensions. For them, KMO=.818(p<.05) and the cumulative explained variance was 63.201%. The Cranach α for 
Knowledge Charisma, Humor Charisma, Character Charisma and Teaching Method is 0.897, 0.902, 0.897 and 
0.869, respectively. 
4. Result 
4.1. Sample Demographics 
A total of 850 official questionnaires were distributed, and all were collected. After questionnaires with 
incomplete and invalid answers were eliminated, there were 812 valid samples. Among all respondents, 48.2% were 
male and 51.8% were female. According to collected samples, the most popular school subject was Chinese (as 
rated by 21.9% respondents) and the remaining subjects, in order of their popularity, were Mathematics (16.4%), 
History (15.8%), English (12.2%), Geography (12.1%), Citizenship and Moral Education (9.5%), Biology (6.0%), 
Physicochemical(3.8%) and Earth Science (2.3%). 
4.2. Analysis 
The Levine Test was adopted to first verify Character Charisma, Knowledge Charisma, Humor Charisma, and 
Teaching Method, and all of them passed the homogeneity of variance test. The Analysis of Variance was then 
conducted to test H1 (The level of perception that a student has toward teacher charisma varies significantly based 
on school subjects.) It can be seen from Table 1 that the perceptions of Character Charisma, Knowledge Charisma, 
Humor Charisma and Teaching Method that respondents have toward their favorite teachers varied based on the 
school subjects. This result was consistent with the theory proposed by Archer (1994). The Schaffer’s method was 
then used to conduct post hoc tests, and the result revealed that in terms of Character Charisma, the average score of 
teacher charisma do not vary significantly across different school subjects. In terms of Knowledge Charisma, the 
average score of the perception toward Knowledge Charisma of Geography teachers was significantly higher than 
that of English teachers, the average score of History teachers was higher than that of English teachers and the 
average score of History teachers was higher than that of Citizenship and Moral Education. In terms of Humor 
Charisma and Teaching Method, the average score of History teachers was higher than that of English teachers. 
Based on above analysis, for either of Knowledge Charisma, Humor Charisma, or Teaching Method, History 
teachers had the highest score of perception level. This might be attributed to the fact that in the History class, the 
teacher tends to use more supplemental materials, such as historical anecdotes, classic novels, etc. Compared to 
other teachers, History teachers have more room to maneuver, and students can relate better to the class contents, 
and thus, they tend to provide a higher score on History. 
 
Table 1. ANOVA of Influence of School Subjects on Teacher Charisma 
 
 Character  Charisma Knowledge Charisma Humour Charisma Teaching Method 
Levene Test .840 
p=.567 
.734 
p=.661 
1.277 
p=.252 
1.140 
p=.334 
F Test 1.989* 6.232*** 5.763*** 3.779*** 
Scheffe Method - Post Hoc Test 
 5>2 
6>2 
6>7 
6>1 
6>2 
 
6>2 
 
1. Chinese; 2. English; 3. Mathematics; 4. Physicochemical, 5. Geography; 6. History, 7. Citizenship and Moral Education; 8. Biology; 9. Earth 
Science. 
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The Simple Linear Regression Analysis of Teacher Charisma on Interest in Learning is presented in Table 2. The 
test result indicated that Beta of Character Charisma to Personal Interest is 0.374 (p<.001), and the explained 
variance is 14%; Beta of Knowledge Charisma to Personal Interest is 0.473 (p<.001), and the explained variance is 
22.4%; Beta of Humor Charisma to Personal Interest is 0.285 (p<.001), and the explained variance is 8.1%; Beta of 
Teaching Method to Personal Interest is 0.439 (p<.001), and the explained variance is 19.3%. Thus, the hypothesis 
that teacher charisma will positively influence Personal Interest is statistically supported. Additionally, Beta of 
Character Charisma to Situational Interest is 0.437 (p<.001), and the explained variance is 19.1%; Beta of 
Knowledge Charisma to Situational Interest is 0.505 (p<.001), and the explained variance is 25.5%; Beta of Humor 
Charisma to Situational Interest is 0.296 (p<.001), and the explained variance is 8.8%; Beta of Teaching Method to 
Situational Interest is 0.439 (p<.001), and the explained variance is 19.3%. 
Thus, the hypothesis that Teacher Charisma will positively influence Situational Interest is statistically supported. 
In terms of explained variance, Knowledge Charisma is the highest and followed by Teaching Method and 
Character Charisma, and Humor Charisma has the lowest predictability on Interest in Learning. This implies that, to 
junior high school students, Knowledge Charisma, Teaching Method and Character Charisma can best spark student 
interest in learning. Thus, to teachers, they should continuously broaden their horizon, enrich their knowledge, adopt 
effective teaching methods and become a role model or idol that students imitate to spark their interest in learning. 
As for Humor Charisma, although it is helpful to boost student interest in learning, but its predictability is rather 
low. The reason might be because of the stress and pressure students face at school, their age group, or the fact that 
Humor Charisma itself is inherently low in predictability for Interest in Learning, and the true cause requires further 
studies.  
Table 2. Simple Linear Regression Analysis of Teacher Charisma on Interest in Learning 
 
Teacher Charisma (explained variance)  Interest in Learning (Based on Variable)  
Personal Interest  R2 Situational Interest R2 
Character Charisma .374*** .140 .437*** .191 
Knowledge Charisma .473*** .224 .505*** .255 
Humour Charisma .285*** .081 .296*** .088 
Teaching Method .439*** .193 .439*** .193 
5. Discussion 
The study result revealed that student perceptions toward teacher charisma vary diversely across different school 
subjects. This result reinforced the assumption in the Teacher Charisma Model constructed by Archer (1994) – 
School Subject is one of the predict variables of Teacher Charisma. Additionally, according to the post hoc tests 
conducted using the Schaffer method, in terms of Knowledge Charisma, Humor Charisma and Teaching Method, 
History teachers have the highest average score while English teachers have a lower average score. The reason for 
such phenomenon may be because that most students are not familiar with English or English is simply not a native 
language in Taiwan, and thus, English teachers find it more difficult to teach in class. 
Teachers’ Character Charisma, Knowledge Charisma, Humor Charisma and Teaching Method exert significant 
and positive influence on students’ Personal Interest and Situational Interest. Knowledge Charisma has the highest 
predictability for Personal Interest and Situational Interest, indicating that teachers’ professional abilities exert the 
highest level of influence on student interest in learning. Additionally, Humor Charisma has the lowest level of 
predictability on Personal Interest and Situational Interest, indicating that teachers’ humorous teaching styles may 
attract student attention in class, and students will feel classes are more interesting, but to spark interest in learning, 
Humor Charisma is less effective than Character Charisma, Knowledge Charisma or Teaching Method. Therefore, 
to spark interest of students in learning, teachers can enhance their character charisma, knowledge charisma and 
teaching methods. Of course, if they have a sense of humor, students will be more delighted to learn in class. 
 
1148   De-Chih Lee et al. /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  1143 – 1148 
 
References 
Archer, A. C. (1994). The Measurement of Charismatic Teaching in the College Classroom. Paper presented at the Annual Meeting of the 
American Educational Research Association, 1-49. 
Bloom, B. (1985). Developing talent in young people. Chicago University. 
Chengping, Zhou. (2007). Practice of Teacher Charisma. Jiangsu Province: Jiangsu People's Publishing House. 
Conger, J. A., & Kanungo, R. N. (1987). Toward a behaviour theory of charismatic leadership in organizational settings. Academy of 
Management Review. 12 (4). 627-647. 
Ellis, R. E. (1993). Quality Assurance for University Teaching. Taylor & Francis, Bristol. 
Good, C. V. (1973). Dictionary of education (2nd ed.).  New York: Mcgraw Hall. 
Hidi, S. (2001). Interest, reading, and learning : Theoretical and practical considerations. Educational Psychology Review, 13 (3). 191-209. 
Hidi, S., & Renninger, K. A. (2006). The four-phase model of interest development. Education Psychologist, 41 (2). 111-127. 
Joseph, W. N. (1998). America's Teachers: an introduction  to education to education. Addison Wesley Longman, New York. 
Krapp, A., Hidi, S., & Renninger, K. A. (1992). Interest, learning and development. In Renninger, A., Hidi, S., & Krapp, A. (eds.). The Role of 
Interest in Learning and Development, Lawrence Erlbaum, Hillsdale, NJ, 3-25. 
Krapp, A. (2002a). Structural and dynamic aspects of interest development: Theoretical considerations from ontogenetic perspective. Learning 
and Instruction, 12, 383-409. 
Oin, L. (2008). Quality of college English teachers: Problems and suggested countermeasures. US-China foreign language, 6 (1), 7-12. 
Raelin, A. J. (2006). Taking the charisma out: Teaching as facilitation. Organization management journal. 3 (1). 4-12. 
Samuel, S. (2008). Charcater. BiblioBazaar. 
Schiefele, H. (1974). Lernmotivation und Motivlernen. Munchen: Ehrenwirth. 
Schiefele, H. (1981). Interesse. In H. Schiefele, & A. Krapp, Handlexikon zur Padagogischen 120 Psychologie.Munchen: Ehrenwirth. 192-196. 
Schiefele, U. (1991). Interest, learning, and motivation. Educational Psychologist, 263 (3/4), 299-323. 
Schraw, G., & Lehman, S. (2001). Situational interest: A review of the literature and directions for future research. Education Psychology 
Review, 13 (1), 23-52. 
Super, D. E. (1953). A theory of vocational development. American Psychologist, 8, 185-190. 
 
 
